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Welcome to this Professional Development Course

Welcome to this GCSE History exam insights event for the
May/June 2024 exam series.

This session will provide insights and feedback on this summer’s
exam series. It will focus on the performance of some of the key
guestions in the series and provide analysis to support. The session
will point out key statistical performance data that may help you with
planning for the year ahead.

Sam Slater is a head of History, experienced examiner, author, and
a Pearson GCSE History subject specialist.
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Agenda

In this session we are going to look at:

* the performance of candidates in the May/June 2024 &
series

° the variation of candidates’ performances on different
guestions and why performance varies

° the Examiner Reports

° common issues and FAQs
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Summer 2024 entry data




GCSE History entries

Total entries (all boards)
* GCSE History continues to be very popular.

* In Summer 2024, over 325,000 students entered for
GCSE History (Eng/Wales/NI) — an increase of 14,000
from the previous summer, and 65,000 from first
assessment in 2018.
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* We had 175,261 entries this summer.

* Qur entries have increased c¢.35% since first
assessment in 2018.

* This is due to increased cohort sizes (.65 in 2018; ¢.80
in 2024) as well as centres switching to Edexcel.



Summer 2024 - review and stimulus points cap

Following the feedback received on our Summer 2023 question papers we carried out a review '

and additional checks on all 17 of the Summer 2024 question papers. ‘ D
Our senior examiners and colleagues in the wider Pearson History team reviewed the papers

with a focus on the clarity of questions, the use of stimulus, and the use of dates in questions. ‘

We're aware that many lower-attaining students fail to attempt essay questions, and the main
purpose of the stimulus should be to give such students more confidence to attempt these
guestions. The review focused on ensuring the stimulus were accessible to a wide range of
students.

We will look at how the stimulus points worked this summer, and we will continue with this
emphasis in future exam series.

NB The only change to the assessment model in Summer 2024 concerned the stimulus points.

o The Level 2 cap was removed (the cap is unchanged for Levels 3 and 4). This meant
that students could achieve the top of Level 2 without going beyond aspects prompted
by the stimulus

o The wording of the cap at Levels 3 and 4 was updated to make the requirement
clearer to students.



Teacher and student feedback

Following this summer’s exams, we ran surveys with
Edexcel GCSE History teachers and students and the
feedback was overwhelmingly positive.

Teachers (127 responses)

80% of teachers surveyed either strongly agreed
or agreed that overall, they were satisfied with the
May/June 2024 papers.

87% of teachers surveyed either strongly agreed
or agreed that overall, their students were satisfied
with the May/June 2024 papers.

98% of teachers surveyed told us there were
guestions that provided sufficient challenge
for the most able students.

The average mark in response to the statement
on the right was 7.5.
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Teacher and student feedback

Following this summer’s exams, we also ran a survey
with Edexcel GCSE History students, and the
feedback was overwhelmingly positive.

10. To what extent do you agree with the following statements about our GCSE History exams?

Students (437 responses)

The length of time for each exam paper was about right

63% of students surveyed either
strongly agreed or agreed that exam
guestions were clear and easy to
understand.

64% of students Surveyed either ___——"» The exam questions gave me a chance to show what | had learnt
strongly agreed or agreed that exam
guestions gave them a chance to
show what they had learnt.

The exam questions were clear and easy to understand

| knew what | needed to do to answer the questions

| liked having a choice of questions

| liked the different types of question

® Strongly agree Agree Neutral
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Paper 1 entries by option

Paper 1 entries, 2024

= Crime and Punishment = Medicine = Warfare Migration

* Medicine continues to be the most popular thematic study, with 60% of entries.

* We were very pleased to see the continued rapid uptake of Migrants in Britain — entries doubled this year, with over
10,000 entries from 151 centres. We expect further growth next summer.



Paper 2B entries by option

Paper 2B entries, 2024

N\

= B1 Anglo-Saxons = B2 Richard-John = B3 Henry VIl B4 Elizabeth |

* Early Elizabethan England and Anglo-Saxons and Normans remain the most popular options
(87% of British depth study entries).



Paper 2P entries by option

Paper 2P entries, 2024

= P1 Spain and New World = P2 British America = P3 American West = P4 Cold War =P5 Middle East

* Superpower relations and American West account for 97% of Period study entries.



Paper 3 entries by option

Paper 3 entries, 2024

N\

= Russia 1917-41 = Germany 1918-39 = China 1945-76 = USA 1954-75

* Germany continues to dominate.

* Germany and The USA together account for 96% of Modern depth study entries.



Movement between options since 2018

GCSE History option changes since 2018
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* Centres have gravitated towards the more popular topics since 2018, e.g., P4 Superpower relations and B4 Early
Elizabethan England.



Percentage outcomes,
grade boundaries and
statistics




Grading outcomes in 2024

* Grade statistics are available on our website:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-statistics.html

* Combined cumulative % outcomes for Edexcel GCSE History over time:

Edexcel 9 8 7 6 5 4 3 2 1 U

2018 4.8 13.2 23.9 37.4 51.0 63.1 78.3 89.9 97.3 100.0
2019 4.8 12.7 23.4 36.7 50.1 62.3 774 89.0 96.8 100.0
2020 6.6 15.9 28.1 42 .8 57.8 73.4 86.6 94.6 99.0 100.0
2021(A) 6.8 16.6 293 446 59.9 74.6 86.9 94.5 98.5 100.0
2021(B) 9.1 20.8 34.2 48.9 63.1 76.5 87.2 94.6 98.4 100.0
2021 7.3 174 30.3 454 60.6 75.0 87.0 94.6 98.5 100.0
2022(A) 6.8 15.8 27.7 42.1 56.6 69.2 83.5 92.7 97.8 100.0
2022(B) 11.0 21.9 33.6 48.2 61.5 72.8 83.7 92.0 97.2 100.0
2022 1.5 16.9 28.7 43.2 57.5 69.8 83.5 92.5 97.7 100.0
2023 53 14.0 24.9 38.1 51.0 62.8 717.6 88.9 96.7 100.0
2024 5.5 14.2 25.0 38.7 51.7 63.1 78.3 89.1 96.1 100.0

* This shows the return to pre-pandemic grading outcomes.

* Edexcel awarded slightly more at grade 7—9 compared to 2018-19 — this was in line with technical and
statistical data — the cohort was slightly more able at the top end.


https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-statistics.html

Grading outcomes in 2024

The graphs show the cumulative outcomes (left) and outcomes by grade (right) for all boards in England.
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Grade boundaries in 2024

You can find grade boundaries on our website:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html

Subject-level grade boundaries are available for each possible combination of topics available.

This means we can adjust for any difference in level of demand on different options and award grades
more accurately to reflect student performance, for example:

Overall grade boundaries Max Mark 9 8 7 6 5 4 3 2 1 U

1HIO History Subject 168 145 133 121 108 95 82 61 40 19 0
Paper(s) 10 2A 30

THIO History Subject 168 146 134 122 109 96 84 63 42 21 0
Paper(s) 10 2B 30

1HIO History Subject 168 145 133 121 108 96 84 62 40 18 0

Paper(s) 10 2C 30

Notional paper-level grade boundaries are also available for each paper.

Paper 2 codes are available via the subject page (here), where we have also provided estimated notional
grade boundaries for each individual topic (e.g. American West).



https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
https://qualifications.pearson.com/en/subjects/history.updates.html?article=%2Fcontent%2Fdemo%2Fen%2Fnews-policy%2Fsubject-updates%2Fhistory%2Fedexcel-gcse-history-summer-2024-grade-boundaries&pageTypes=

Grade boundaries in 2024

* This Summer’s question papers were found to be more accessible to students, particularly at grade 4.
Mean marks were up across several options compared to Summer 2023.

* When viewing grade boundaries from this summer, teachers may therefore notice that some grade
boundaries are higher in Summer 2024 compared to last year.

* Itis important to understand that increased grade boundaries mean that students have been able to
access more of the marks on a paper.

* These tables show estimated average grade boundaries at key grade points for selected exam boards.

Grade boundaries - raw marks converted to percentages

Edexcel 9 7 4 1 AQA 9 7 4 1 OCR B 9 7 4 1
2019 82% 67% 42% 8% 2019 69% 55% 35% 5% 2019 382% 67% 46% 9%
2022 81% 66% 41% 9% 2022 70% 56% 33% 8% 2022 18% 63% 40% 11%
2023 85% 69% 44% 8% 2023 70% 56% 33% 6% 2023 7% 60% 37% 6%
2024 87% 13% 48% 11% 2024 70% 56% 34% 2% 2024 13% 56% 36% 1%

* Grade boundaries can very each year depending on how question papers perform.



Mean mark trends in 2024

* The table below shows mean marks on the most popular options on Papers 1 and 3 (the 52-mark papers).
The global averages were all up in 2024 compared to 2023, reflecting the improvements made to the
student experience. Lower-attaining students find Paper 1 particularly accessible.

Paper 1 and Paper 3 Grade 9 Grade 7 Grade 4 Grade 1
Option (year) / 52 marks Ellploel| Evge est. avge est. avge est. avge est. avge
Crime (2023) 27.92 45.4 37.2 26.9 12.2
Crime (2024) 30.35 46.8 39.4 29.8 13.9
Medicine (2023) 28.88 45.9 37.9 27.6 13.7
Medicine (2024) 30.29 46.9 40.2 29.8 12.9
Germany (2023) 25.79 45.9 36.5 24.2 6.7
Germany (2024) 29.56 47.0 40.0 28.8 9.4
USA (2023) 27.58 46.0 37.8 26.4 7.0
USA (2024) 29.16 46.4 39.1 28.3 10.3




Mean mark trends in 2024

* The table below shows estimated mean marks on the most popular options on Papers 2B and 2P (the 32-
mark components). Generally, students perform slightly better on the British depth than the Period study.

* American West students found the paper this summer much more accessible, but many lower-attaining
Superpower relations students found theirs more challenging and we’ll review this carefully.

Pap_er 2 Global avge Grade 9 Grade 7 Grade 4 Grade 1
Option (year) / 32 marks est. avge est. avge est. avge est. avge
A-S & Normans (2023) 15.04 28.6 23.0 14.0 3.2
A-S & Normans (2024) 16.21 28.6 23.7 15.6 4.2
Elizabeth (2023) 16.58 28.8 23.9 15.6 3.7
Elizabeth (2024) 16.18 27.7 22.7 15.4 4.6
American West 2023) 14.57 28.5 22.5 13.4 2.7
American West (2024) 17.52 29.5 25.0 16.9 4.7
Superpower relations (2023) 14.78 29.9 24.5 12.1 0.9
Superpower relations (2024) 13.71 29.6 23.2 10.7 0.9




Mark distribution in 2024 — removal of Level 2 stimulus cap

* The bar charts below exemplify the impact of removing the stimulus cap at the top of Level 2:
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Mark distribution in 2024 — zero marks

There was some reduction in the proportion of students being awarded zero marks across a range of questions in 2024

compared to previous series.

The bar charts show the 12-mark Explain why questions: 11% in 2018-23 vs 7% in 2024.

Explain why, 2018-23
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ResultsPlus and Access to Scripts Resultsfplus

ResultsPlus is our free results analysis tool which lets you analyse your students' results from the
summer series: https://qualifications.pearson.com/en/support/Services/ResultsPlus.html

Use your Edexcel Online account to log in — ask your Exams Officer to grant you ResultsPlus access if
you don't currently have it.

We create a global data spreadsheet for each series with the data tidied up. Look under the Guide
dropdown on the GCSE History Teaching and learning materials tab.

Guide A
GCSE History June 2024 Results Plus data NEW
Global data from the June 2024 series n

| XLSX 62.1 KB | 27 August 2024

Use our free Access to Scripts service to view your students' marked exam scripts:
https://qualifications.pearson.com/en/support/Services/access-to-scripts.html

The service is available from results day until 13 December 2024.
This case study with a GCSE History centre offers ways you can use Access to Scripts.



https://qualifications.pearson.com/en/support/Services/ResultsPlus.html
https://qualifications.pearson.com/en/support/Services/edexcel-online.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-and-learning-materials
https://qualifications.pearson.com/en/support/Services/access-to-scripts.html
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE-History-Access-to-scripts-South-Bank-case-study.pdf

Senior Examiner feedback,
May/June 2024 exam series




Delegate booklet / Principal Examiner Reports

* Most of the exemplars in this presentation are extracts; they’re provided in full in the delegate booklet.
* They are all ‘new’ exemplars, i.e. not taken from the Principal Examiner Reports.

* There isn’t time in this session to provide exemplars from all 17 available options, but most have at least
one exemplar included in this insights event.

* Please refer to the relevant reports (here), where there are exemplar student answers with examiner
comments for every question on every option.

FILTERS . ‘
Exam materials (351) SORTBY | Exam series v
CATEGORIES EXPAND ALL
O Specification and sample assessments (14
P P 1 June 2024 ~
@® Exam materials (351)
O Teaching and learning materials (199) }., EEMIMELT [ERONE- QEgem 0= [Uns 2024 e
PDE Option 10 - Crime and Punishment n
| PDF3.1 MB | 27 August 2024 -
CONTENT TYPE ~
}‘ Examiner report - Option 11 - June 2024 NEW
Option 11 - Medicine in Britain ﬂ
All |

| PDF 2.9 MB | 27 August 2024

* The PE reports are padlocked for one year — use your Edexcel Online login account to access them.



https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
https://qualifications.pearson.com/en/support/Services/edexcel-online.html

Questions targeting
AO1 knowledge
and understanding



Key features — knowledge and understanding

The ‘Describe two key features’ question is worth 4 marks. It assesses AO1 knowledge and understanding
on its own.

It appears in two places: Paper 1 Historic Environment Q1 and Paper 2 British depth study Qla.

It is a points-based mark scheme: 1 mark for the feature that is identified and 1 mark for additional
information.

Students should ensure that the additional information they provide is linked to the feature they have
identified.

The focus can be drawn from any part of the specification, so candidates should have some knowledge
about all key topics.

These questions were generally well done. Few answers took more than the allocated answer space.

Centres are reminded that, from 2025 onwards, Question 1 on both these papers will ask for one key
feature on each of two topics (Qla and Q1b).



Key features — exemplar answer 1

1 Describe two features of the new techniques used in the treatment of d th .
asturm Bt : ofwoundsonthe 4 qo1 The first feature names the Carrel-

— Dakin method as a new way of treating
O Leabre woste Corred -Dadn medhod: s indweled ‘oJ*mg — wounds and provides information about

59\ sohon_on wounds Yo pork infeckon Ths Wod lpedue | WHALTNIS INVOlves.

The second feature names wound

excision as a new method of treating
wounds and also provides additional
information.

Feature 2

- Dot ey beakt wos wourd ex Omion. TS was whan domosed,
Linkecked or dead bisues yere ok bom avoud. This wos bs praest

boebhs Anbeciony  -0ad ang He wound wes shkdud cpofterthe

Both are valid points with accurate and
relevant supporting detail, so this
answer scores 4 marks.



Key features — exemplar answer 2

1 (a) Describe two features of education in early Elizabethan England.

@2 qo1a
Feature 1

60\&(5\‘&;@%&/\;0%\()@36@0(\%6\/\@@( ............................................

AN OWNS  naL o nase e
LSS, SCOQN OO

Feature 2
LRometn. . wed | O ehuated 1S
Merent. hoege— L QANO Q\QBtS —

The first feature identifies a valid
aspect of education — that it was
dependent on gender. Some additional
information is added, that boys always
received a better education.

The second feature is about Queen
Elizabeth; it is not a feature of
education in early Elizabethan
England.

This answer received 2 marks.



Questions targeting
AO1 knowledge and
understanding and
AQOZ2 analysis



Explain why — causation

The ‘Explain why’ causation question is worth 12 marks, and assesses AO1 knowledge and
understanding, and AO2 analysis.

‘Explain why’ appears in three places: Paper 1 Q4, Paper 2B Q1b (Q2 from 2025), and Paper 3 Q2.
The mark scheme weights the two AOs equally.

Students do not need to use the stimulus points, but they are intended to indicate aspects of content that
could be included. The cap at the top of Level 2 has been removed, but it still applies at the top of Level 3
and for access to Level 4. This cap requires high-level answers to cover three aspects of content. Notice

that an aspect of content is not the same as a cause or factor.

There were few blank answers or Level 1 responses, with many students reaching Level 2 by showing
good knowledge of the topic, even if there was limited analysis.

Examiner reports say that students have shown confidence in structuring their answers, and a pleasing
number of answers reached Level 3 or Level 4, demonstrating good analysis, with a clear focus on the
guestion and supported by good knowledge.

Centres are reminded that, from 2025 onwards, students will be given a choice of two
Explain why questions on Paper 3 options (Russia, Germany, China, USA): Q2a or Q2b.



Judgement essays — second-order concepts

The ‘Judgement essay’ question is worth 16 marks, and assesses AO1 knowledge and understanding,
and AO2 analysis with evaluation. It appears in two places: Paper 1 Q5/6, and Paper 2B Qlci/ii (Q3/4 from
2025). The mark scheme is identical to that for the 12-mark question but with an additional 4 marks
available in AO2 for judgement.

The second-order concept(s) assessed in any question may be: causation, consequence, change, change
and continuity, similarity and difference, and significance.

The question asks students ‘how far’ they agree with the statement in the question. In order to make a
judgement, students need to evaluate the statement by considering the evidence for and against it; even if
they agree completely, they should consider points against it or other possible views and explain why they
do not agree with the alternative.

A common approach is to examine one side of the issue, then the other, and to make a judgement in the
final paragraph. However, in the best answers, the judgement runs throughout the answer, shown through
comments such as ‘the most important aspect...’, ‘strong evidence for...’, ‘less significant...’, etc.

The points made about performance in answers to the 12-mark causation questions also apply here.

The following extracts illustrate the strengths and weaknesses of answers seen this year. They have been
annotated; the full answers are in the delegate booklet so that you can study them at a later point.



Judgement essays — mark scheme

Level

Mark

Descriptor

Mo rewardable material.

1-4

* A simple or generalised answer is given, lacking development and organisation.
[AD2]

* Limited knowledge and understanding of the topic is shown. [AOQ1]

s The overall judgement is missing or asserted. [AD2]

s An explanation is given showing limited analysis and with implicit or unsustained
links to the conceptual focus of the gquestion. It shows some dewvelopment and
organisation of material, but a line of reasoning is not sustained. [A02]

e Accurate and relevant information is included, showing some knowledge and
understanding of the period. [AOQ1]

s The overall judgement is given but its justification is asserted or insecure. [AD2]

s An explanation is given, showing some analysis, which is mainly directed at the
conceptual focus of the question. Tf shows a line of reasoning that 15 generally
sustained, although some passages may lack coherence and organisation. [AD2]

e Accurate and relevant information is included, showing good knowledge and
understanding of the required features or characteristics of the peried studied.

AO1L

« The overall judgement is given with some justification, but some criteria selected

for the required judgement are left implicit or not validly applied. [AQZ2]
Maximum 11 marks for Level 3 answers that do not address three or more aspects
of content.

13-16

= An analytical explanation is given which is directed consistently at the conceptual
focus of the question, showing a line of reasoning that is coherent, sustained and
logically structured. [AD2]

s Accurate and relevant information is precisely selected to address the question
directly, showing wide-ranging knowledge and understanding of the required
features or characteristics of the period studied. [AD1]

s Criteria for the required judgement are justified and applied in the process of
reaching the overall judgement. [AOZ2]

No access to Level 4 for answers that do not address three or more aspects of
content.




Judgement essays — exemplar answer 3

5 ‘In the period c800-c1500, the most important impact made by migrants in England
was on the development of trade!

How far do you agree? Explain your answer.

You may use the following in your answer:
the Viking city of York
Norman castles and churches

You must also use information of your own.

(Total for spelling, punctuation, grammar and use of specialist terminology = 4 marks)
(Total for Question 5 = 20 marks)

This Migration question asks whether the development of trade was the most important impact made by
migrants in England in the years ¢800—c1500.

The stimulus point of ‘the Viking city of York’ reminds candidates of an aspect of content that could be used
to discuss trade, while the other stimulus point of ‘Norman castles and churches’ suggests an alternative
impact on the built environment.



Judgement essays — exemplar answer 3 (extract)
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Judgement essays — exemplar answer 4

(c) (i) 'The most significant challenge to Elizabeth I's religious settlement, in the
years 1558-68, came from English Catholics!

How far do you agree? Explain your answer.

You may use the following in your answer:
recusancy fines for not attending church
the Puritan campaign against crucifixes

You must also use information of your own.

This Early Elizabethan England question asks whether the most significant challenge to Elizabeth I's
religious settlement, in the years 1558-68, was from English Catholics.

The stimulus point of ‘recusancy fines for not attending church’ indicates a challenge from Catholics to the
religious settlement, and the second stimulus point indicates an alternative group that challenged it.



Judgement essays — exemplar answer 4 (extract)

Chosen question number: Question 1(c)(i) Question 1(c)(ii) £
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This identifies a reason why Catholics
might challenge Elizabeth'’s religious
settlement. There is limited and implicit
analysis, which begins to explain the
Catholic challenge to the religious
settlement, but it is not explaining the
nature of that challenge or assessing
how significant that challenge was.
AO2 Level 2.

There is a description of the situation of
Catholics in England at the time of
Elizabeth’s religious settlement. It is
mainly accurate and has some relevance
to the topic but lacks focus and precise
details. AO1 Level 2.

This answer was awarded 8 marks.



Similarity and difference

Question 3 in the Thematic Study always asks students to identify a similarity or a difference between two
different periods.

The clearest answers state the similarity/difference at the start of the answer and then provide details from
each period to support the statement.

It is not enough to provide details from one period and say the other was similar (or different); the similarity
(or difference) needs to be demonstrated.

Most candidates provide supporting details from each period when they are asked about a difference, but
they often fail to do so when asked about a similarity and this limits the rewardable content.

Level Mark Descriptor
0 Mo rewardable material.
1 1-2 « Simple or generalised comment is offered about a difference. [AD2]

* Generalised information about the topic is included, showing limited knowledge and
understanding of the periods. [AO1]

2 3-4 s Features of the period are analysed to explain a difference. [AD2]

» Specific information about the topic is added to support the comparison, showing
good knowledge and understanding of the periods. [AO1]




Similarity and difference — exemplar answer 5

3 Explain one way in which the treatment of the crime of witchcraft in the

years ¢1500-c1700 was different from the treatment of the crime of witchcraft
in the years ¢1700-c1900.
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T (Total for Question 3 = 4 marks)

punished by death to a simple fine.
AO2 Level 2.

e

\\ Additional detail is provided to explain

why witchcraft was punished so severely
— in the earlier period and less severely in
the later period. AO1 Level 2.

This answer received 4 marks.




Similarity and difference — exemplar answer 6

3 Explain one way in which fighting in the Battle of Waterloo (1815) was different from
fighting in the Iraq War (2003).
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(Total for Question 3 = 4 marks)

A difference between the fighting in the
__ two case studies is implied by the
comparison between the weapons.
However, it is not clear whether the
comparison is between the level of
technology or the weapons and their
_~ destructive power. Furthermore, neither
of these points is explicit about the

\ fighting. AO2 Level 1.

There is a brief reference to specific
weapons used at the Battle of Waterloo
and in the lraqg War. AO1 remains at
Level 1, as there are no details about
fighting at Waterloo.

This answer received 2 marks.




Thematic study — key takeaways

The Thematic studies focus on change and continuity over broad periods of time. This involves ideas such as progress
and stagnation but also concepts such as causation, consequence, and significance.

Generally, students were well prepared for this paper both in terms of knowledge and in knowing what each question
expects. However, students sometimes limit the relevance of their responses by writing about events outside the period
in the question.

It is essential that students recognise terms such as medieval or modern (1900—present in the specification) and
understand centuries (e.g., that the nineteenth century means dates from 1800-1899).

They should be aware of the key themes running throughout the specification, e.g., ideas about the cause of disease
(Medicine), and key factors such as the role of government in all four options.

Each option has key ideas, such as developments in law enforcement (Crime), the difference between prevention and
treatment (Medicine), the composition of the army (Warfare), and the impact of migrants (Migration).

Medicine, 2024 Global avge Grade 9 avge | Grade 7 avge | Grade 4 avge | Grade 1 avge
Q3 similarity/difference (4m) 2.58 3.55 3.16 2.60 1.41
Q4 explain why (12m) 7.15 10.99 9.57 7.26 2.32
Q5 judgement essay (16m) 9.16 14.59 12.45 8.54 2.57
Q6 judgement essay (16m) 9.32 14.51 12.15 8.81 3.34




Period study — Q1 consequence

All the questions in the Period study look at aspects of consequence.
In Question 1, students are asked to identify two consequences of an event or development.

It is important to recognise that a consequence is something that happened as a result of an event or
development, not simply something that happened afterwards.

Answers here need to explain that link, as well as providing relevant supporting details.

Level Mark Descriptor
0 No rewardable material.

1 1-2 ¢ Simple or generalised comment is offered about a consequence. [AO2]

e Generalised information about the topic is included, showing limited knowledge and
understanding of the period. [AO1]

2 3-4 ¢ Features of the period are analysed to explain a consequence. [AO2]

e Specific information about the topic is added to support the explanation, showing
good knowledge and understanding of the period. [AO1]

Centres are reminded that, from 2025 onwards, Question 1 of the Period study will ask for one
consequence on each of two topics (Qla and Q1b).



Q1 Conseguence — exemplar answer 7 (extract)

1 Explain two consequences of President Sadat of Egypt’s visit to Israel (1977). The answer eXpIainS hOW Presi den t
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Period study — Q2 narrative analysis

* This is Question 2 on the Period study paper. Answers should produce a narrative of events or
developments with an analysis which shows how they collectively led to an outcome.

* Therefore, key elements here are the links between the separate points, and the sense that events or

developments culminated in the end result.

* Stimulus points can indicate a starting point, a key event or an end point. As with other stimulus points,
candidates do not need to use them but again there is the expectation at the highest level that three
aspects of content will be covered.

* Problems arise because candidates do not always recognise the dates in the question and write outside

the date range.

* Also, some candidates treat this as an analytical question and write three, unconnected paragraphs,
discussing factors or events.

Narrative analysis, 2024 Global avge Grade 9 avge | Grade 7 avge | Grade 4 avge | Grade 1 avge
American West (8m) 4.41 7.34 6.34 4.35 0.96
Superpower relations (8m) 3.60 7.52 6.01 2.92 0.24




Period study — Q2 narrative analysis mark scheme

Level | Mark Descriptor
0 No rewardable material.

1 1-2 e A simple or generalised narrative is provided; the account shows limited analysis
and organisation of the events included. [AO2]

e Limited knowledge and understanding of the events is shown. [AO1]

2 3-5 e A narrative is given, showing some organisation of material into a sequence of
events leading to an outcome. The account of events shows some analysis of the
linkage between them, but some passages of the narrative may lack coherence and
organisation. [AO2]

e Accurate and relevant information is added, showing some knowledge and
understanding of the events. [AO1]

3 6-8 « A narrative is given which organises material into a clear sequence of events
leading to an outcome. The account of events analyses the linkage between them
and is coherent and logically structured. [AO2]

e Accurate and relevant information is included, showing good knowledge and
understanding of the key features or characteristics of the events. [AO1]

No access to Level 3 for answers that do not address three or more aspects of

content.




Q2 Narrative analysis — exemplar answer 8 (extract)

2 Write a narrative account analysing the key events of the collapse of
Soviet control of Eastern Europe in the years 1985-91.

Using words like ‘initially’ and including the

/ date of Gorbachev speaking at the UN creates

5 jnlla/(w lovboctes  newy (/M/'ﬂj of (48 7/ movied &vkyﬂ/y o(a

7 tlgxadfion
rela Kalin.. cf MRANRADWE .. Cotmmun'n as. Gl o). ble. At of Serler

(ool 10 kasitin. Bnepe - ot boehev’s pewy rnfing cotsded o 7 ommah,
Joluats i Uliss noat Lopeaess ) . anct. 1UE) 0t Gestratting . Clasnet Fatiey

uon. Ve lefabin. o Lenlershi. dndd. allond . £0oll MG S ol FUdes

[’(ICY'L( ~NA

WhELe0s . atesmed 48 _fouod td_cpeq. Inér cdwrg/ﬁ A alt) L/EAUS ik
pgrivade

dhe SR (4 Ul alloang W{r rss! and dalng (€)e«ed og o\
(reep buche). Tho puyy thdtey  Showot Eu pentd  land (e

ﬁd/cm Alo ek ) e e 5572 nas /(/a/ny s conbvol and a/ﬂzw/t{y

guve. (. twlan Plodk 4 bope of (eavng @u Sovet spheee of inrtonent

/as sowe! lonomi( Ma_zms; uaw 56 obuwiwias). The ww fm/ézas/}edéy

ot hockey penborg  ab Qe UN i (F, ahe be capolegised %o

Sovies ‘ ((/0 &),

7/

a clear sense of chronology. The phrase ‘the
new thinking showed the world’ also indicates
— how one event led to another.

The next section of the answer begins, ‘This
new thinking led to a series of conferences...’
and the final section starts, ‘Lastly, in 1991...
showing that the narrative covers the whole
period. AO2 Level 3.

Details of Gorbachev’s policies provide
support for the explanation of how events
unfolded. This, and the rest of the answer, is
AO1 Level 3.

This answer received 8 marks.




Q2 Narrative analysis — exemplar answer 9 (extract)

=

4

2 Write a narrative account analysing the key events of the Spanish conquest of
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the Incas (1530-37).

=
You may use the following in your answer:

« Atahuallpa
» the siege of Cuzco (1536-37)
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This shows a sense of narrative with
basic chronology.

This is AO2 Level 2.

The supporting detail is generalised but
mainly correct.

This, and the rest of the answer, is AO1,
Level 2.

This answer received 4 marks.



Period study — Q3 importance of X for Y

All the Period study questions focus on an aspect of consequence or include aspects of the aftermath of
events or developments. Question 3 assesses an understanding of the impact of an event or development
— what difference did it make.

However, the question is not about the general importance of the event or development. The question is
tightly focused, asking about its impact on another event, development or aspect of society. For
convenience sake, this can be summarised as ‘the importance of X for Y.

Explaining what difference X made to Y is a key way to achieve Level 3. Answers which simply explain
X’s importance will not progress beyond Level 2.

However, answers which offer detailed discussions of Y are also not recognising the focus of the question.
The points being made about what or how much Y changed must be shown to be a result of X.

It should also be noted that sometimes a valid answer is that X had little or negative effect on Y, as long as
this can be supported with relevant details.

Importance of x for y, 2024 Global avge Grade 9 avge | Grade 7 avge | Grade 4 avge | Grade 1 avge
American West answer 1 (8m) 4.30 7.40 6.16 4.14 1.07
American West answer 2 (8m) 3.53 7.12 5.50 3.19 0.48




Period study — Q3 mark scheme

—_— et ettt it SR, "t

Level Mark | Descriptor
0 No rewardable material.
1 1-2 ¢ A simple or generalised answer is given, showing limited development and

organisation of material. [AO2]
¢ Limited knowledge and understanding of the topic is shown. [AO1]

2 3-5 ¢ An explanation is given, showing an attempt to analyse importance. It shows some
reasoning, but some passages may lack coherence and organisation. [AO2]

e Accurate and relevant information is added, showing some knowledge and
understanding of the period. [AO1]

3 6-8 ¢ An explanation is given, showing analysis of importance. It shows a line of
reasoning that is coherent and logically structured. [AO2]

¢ Accurate and relevant information is included, showing good knowledge and
understanding of the required features or characteristics of the period studied.
[AO1]

The following examples illustrate the strengths and weaknesses seen in answers:
* Exemplar 10 — The importance of the railroad network for the cattle industry (American West).

* Exemplar 11 — The importance of the Declaration of Independence (1776) for the revolution in the
American colonies (British America).



Q3 importance — exemplar answer 10 (extract)
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“—— This is AO2 Level 3 as it is clearly focused on
the difference that railroads made to the cattle
industry: increased profits.

Precise details are provided to support the
analysis. AO1 Level 3.
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In the second paragraph, the answer goes on
to explain the importance to cattle ranchers of
Abilene as a cow town.
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This answer received 8 marks.




Q3 importance — exemplar answer 11 (extract)
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Declaration of Independence.
AO2 Level 2.

/ Valid details are provided about the
situation. AO1 Level 2.

This answer received 3 marks (low L2).







Source utility

The source utility question is worth 8 marks, and assesses AO3 source evaluation.

Source utility appears in two places: Paper 1 Historic Environment Q2a, and Paper 3 Q3a, as the first part
of the enquiry package.

The sources involved are always contemporary (primary) sources and may be written or visual.

Many answers offer detailed comments about the source content and/or the provenance but cannot move
beyond mid-Level 2 without including contextual knowledge.

At Level 3, contextual knowledge should not be presented as additional information but integrated into
other comments, for example confirming or challenging the content of the source, providing detail about
the provenance to show why the date/author is significant, explaining whether a source is representative
of the wider situation, etc.

The two sources should be evaluated separately — there are no marks available for a comparison of their
usefulness.

The best answers make clear the criteria being used to form a judgement about the source’s usefulness.
This could be because the source is reliable, it provides insight into people’s attitudes, it covers a wide
timescale or is about important individuals/events etc.



Source utility — mark scheme / China Source B

Level Mark Descriptor - =
0 No rewardable material. e e g
1 1-2 A simple judgement on utility is given, and supported by undeveloped '

comment on the content of the sources and/or their provenancel. Simple
comprehension of the source material is shown by the extraction or paraphrase
of some content. Limited contextual knowledge is deployed with links to the
sources.

2 3-5 » Judgements on source utility for the specified enquiry are given, using valid
criteria. Judgements are supported by developed comment related to the
content of the sources and/or their provenance!. Comprehension and some
analysis of the sources is shown by the selection and use of material to support
comments on their utility. Contextual knowledge is used directly to support
comments on the usefulness of the content of the sources and/or their
provenance.

3 6-8 » Judgements on source utility for the specified enquiry are given, applying valid
criteria with developed reasoning which takes into account how the
provenance! affects the usefulness of the source content. The sources are
analysed to support reasoning about their utility. Contextual knowledge is used
in the process of interpreting the sources and applying criteria for judgements
on their utility.

Notes
1. Provenance = nature, origin, purpose.

Source B: A government poster published in China in 1975. The poster was published
with the caption, ‘Mountain village medical station, 1975! It is showing a young barefoot
doctor and two village leaders.

How useful are Sources B and C for an enquiry into healthcare reforms in
Mao's China?



Source utility — exemplar answer 12 (extract)

_Ohocse

SN XDCNE. ro.» )
-y
Lond . Yuoes ANOQE. . oA

LAC. . O
An WS denoges....
Me Mo . Yok oWomred Yo ZnQve,
\neo¥ncar oS ok cx, \ixn . oXoces on  Luiond
L\AED ona \RES .. T\

OO  neeaitoniens . OO

Moo

N

A Qeoncey A SSweN

S .

\The answer identifies key elements of the

\ image — a barefoot doctor, two village elders,

and medication in the bag. It then summarises

\

A v %( e . docres. oM Chvon .

O

OIS On . QOWNL NNKOANA . S AV ded

N OBk LXNESSAOL. og» vogoaenches Yo . I
Yae . ciuvess e Clasaes . aadh. D W \\4-\-?\ ..........

\o‘ab(—d LOf. [)C&\Qy\ed. No.. . .Camye . O \ortarie \\' S

T\ Yo S 0\\--@:: ﬁ{

(€3 N o 8

O .. CONNON....

\‘ ARLS....ONON... AN

the useful elements of the content.

AN

Contextual knowledge is integrated into the
answer, showing knowledge of Mao’s health
reforms.

Recognises that a poster from the government
IS likely to be unreliable but also that this
provides additional value because it offers
some insight into government policies.

This answer (Sources B and C) received 8
marks.




Source evaluation, reliability

Comments that a source is reliable because it is from the time, that it is accurate because it is a
photograph, that it may be exaggerated because it is a newspaper, are all generic answers, that could
apply to any source and are Level 1 responses.

Too many answers dismiss sources, saying they are biased. These answers need to provide support for
this comment, e.g., examples of loaded language, but they also need to think more carefully about how
this affects the usefulness of the source.

A biased account can be useful evidence of what people
thought, how the author wanted to present themselves, or
the values of society.

A photograph should not be dismissed because it might be

staged — this again provides useful insight into the purpose

of the photograph and the answer should consider who was
the intended audience.

Source C: A photograph published in a German newspaper in 1935. It was taken by
Hitler's official photographer. The photograph shows Josef Goebbels, Hitler’s Minister for
Propaganda, making a radio broadcast. He is reading out Hitler's New Year message to
the German people.




Source evaluation, reliability

* Students should also take note of everything in the source attribution.

For example, from the Warfare paper:

Source A: A photograph taken by a member of the London Fire Brigade. It shows
firefighters dealing with a warehouse fire in London, 7 September 1940. The photograph
was kept by the Fire Brigade as a record of its work during the Blitz.

However, many students suggested the photograph was
unreliable because it was government propaganda.

Many students focused on the time gap and suggested the
account was unreliable because the author would have
forgotten details; this ignored the point that the account was
based on the diary Simmons had written at the time.

Source B: From an account written by R Simmons in 1994. The account was based on a
diary he kept during the Second World War. Here he is recalling a V2 attack in January 1945.
He was 15 years old at the time of the attack.

The destruction was complete. The V2 had fallen in the middle of the road,
creating a large crater, and the houses had collapsed.

The rescue services were quickly organised. A team of people was allocated to
each of the demolished houses. There were frequent calls for silence so that we
could listen for trapped victims under the rubble. Being reasonably small,

| was asked to crawl into one pile of wreckage because there was a little girl in
the house. Her cries could be heard but a fire was starting to build up. A chain
of rescuers began to remove the rubble while the firemen aimed their hoses at
the fire. Eventually she was brought out only slightly cut and bruised.




Source inference — exemplar answer 13
P

» Many candidates scored the full 4 marks on this Paper 3 question.

« They have understood that the inference must be linked to the
enquiry in the question and needs to be supported by details from
the source rather than from their own knowledge.

Source A: A painting by a Russian artist, 1922. The painting shows Red Army soldiers
requisitioning grain from peasants.

1 Give two things you can infer from Source A about War Communism.

Complete the table below to explain your answer.

-
(i) What | can infer:

Details in the source that tell me this:
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Details in the source that tell me this:
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(Total for Question 1 = 4 marks)




Source enquiry follow-up question

Detail in Source B that | would follow up:

{b]_ Studv snurce E- ........................................................................................................................................................................................................................................

How could you follow up Source B to find out more about the diffICUITIES IN F ] | ettt et e
dealing with the effects of German attacks on London?

In your answer, you must give the question you would ask and the type of source
YOU COUNT USE. e

Complete the table below.

Answers to this Paper 1 question should showan |
understanding of the early stages of the historian’s work.

In the first two parts of the answer, the candidate
identifies a detail to be followed up as part of a larger
enquiry and suggests an appropriate question that
would provide an appropriate line of research.

The proposed question should relate to the broader How this might help answer my question:
enquiry in the question rather than follow upan | —
individual detail in the source.

Marks can be given for each of these parts of the
answer.



Source enquiry follow-up question

Part 3 should identify an appropriate source.

Part 4 explains what sort of information that source
might contain that would help to answer the proposed
guestion.

The source should be as specific as possible. Generic
sources, e.g., newspapers, diaries, government
records, army records, etc., are too broad to be suitable
but they can be validated in Part 4 if the explanation is
specific.

The source should be something likely to already exist,
not something the historian could create, for example a
newspaper article containing an interview from the time
IS acceptable, but the suggestion that the historian
should conduct an interview is not. Therefore, students
should be familiar with the types of sources available
for their Historic Environment.

Detail in Source B that | would follow up:




Source enquiry follow-up example

(b) Study Source B.

How could you follow up Source B to find out more about the difficulties in
dealing with the effects of German attacks on London?

In your answer, you must give the question you would ask and the type of source
you could use.

Complete the table below.

Source B: From an account written by R Simmons in 1994. The account was based on a
diary he kept during the Second World War. Here he is recalling a V2 attack in January 1945.
He was 15 years old at the time of the attack.

" The destruction was complete. The V2 had fallen in the middle of the road,
creating a large crater, and the houses had collapsed.

The rescue services were quickly organised. A team of people was allocated to
each of the demolished houses. There were frequent calls for silence so that we
could listen for trapped victims under the rubble. Being reasonably small,

| was asked to crawl into one pile of wreckage because there was a little girl in
the house. Her cries could be heard but a fire was starting to build up. A chain
of rescuers began to remove the rubble while the firemen aimed their hoses at
the fire. Eventually she was brought out only slightly cut and bruised.




Source enquiry follow up — exemplar answer 14
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Source B describes the actions of rescuers trying
to free people who were trapped under rubble.

A valid detall is identified in Part 1 and the
proposed question in Part 2 is an appropriate
follow-up question that would relate to the wider
enquiry in the question.

Part 3 of the answer suggests sources of
information, which are broad and not very specific.

Part 4 of this answer does not explain how the
information such sources might contain would
answer the proposed question. The comment that
these sources would show the conditions families
lived in is not relevant to an enquiry about the
difficulties in dealing with the effects of German
attacks.

This answer received 2 marks.



Source questions — average marks

* The table below shows average marks on the various source questions for Medicine and Germany in
May/June 2024. (The patterns are similar on the other Paper 1 and Paper 3 options.)

* On source utility, grade 9 students were mid-high Level 3, grade 7 students were borderline Level 2/3,

grade 4 students were mid-high Level 2, and grade 1 students high Level 1.

* Performance on the follow-up enquiry has improved since 2018.

2024 Global avge Grade 9 avge | Grade 7 avge | Grade 4 avge | Grade 1 avge
Medicine source utility (8m) 4.43 6.92 5.63 4.15 2.62
Medicine follow-up enquiry (4m) 2.24 3.30 2.78 2.17 1.36
Germany source inference (4m) 2.95 3.62 3.37 3.01 2.02
Germany source utility (8m) 4.57 7.16 5.97 4.43 1.75







Paper 3 Question 3 — the enquiry package

Q3a: source Q3b: how Q3c: why Q3d:
u.tilit interpretations Interpretations interpretations
y differ differ essay

* The enquiry ‘package’ in Paper 3 looks at the later stages of the historian’s work.

* We've looked at Q3a source utility (AO3) — students analyse the strengths and weaknesses of sources,
and this prepares them to look at how historians build their interpretations.



Question 3b — how interpretations differ

* Question 3a leads the candidates to think about the strengths and weaknesses of sources (source utility)
and in Question 3b to recognise that historians may validly reach different conclusions (possibly linked to
the sources consulted or the focus of the research).

* Top marks in this question require explicit reference to the Interpretations — the mark scheme for Level 2
states:

The interpretations are analysed and a key difference of view is identified and supported from them.

* Many candidates scored the full 4 marks on Question 3b.
* Where answers failed to score 4 marks, the common problems were:

* Identifying the difference between the Interpretations but not supporting the explanation by referring to
details from each Interpretation.

* Summarising the view in each Interpretation but not explicitly identifying the difference.
* Afew answers wrote about the Sources instead of the Interpretations.



Question 3¢ — why interpretations differ

* Question 3c is aimed at helping students to realise that historians can validly reach different conclusions.

* Many candidates scored 4 marks by explaining that the authors of the Interpretations placed weight on
different sources. For full marks, this needs an explanation of the link between the Interpretations and
Sources, and this must be supported with references to each Interpretation and each Source.

* Some answers explained that the authors had a different focus, for example looking at political, social, or
economic issues, different periods, or different groups in society. How this focus led to different views in
the Interpretations must be explained and supported — it is not enough to say the authors have focused
on different things and repeat the difference identified in Question 3b.

* A few explained that the authors were intentionally writing from different perspectives, for example
attempting to explain success or failure; again, this must be supported from the Interpretations.

* The suggestion that the difference can be accounted for by considering the date it was produced, or the
nationality of the author, is not valid, and no marks can be given for answers assuming the authors were
writing from their own experiences.



Question 3¢ — why interpretations differ

* The key point here is the recognition that the authors have chosen to present their information in a way
that creates a certain impression. The reason suggested must be supported from the Interpretations.

* Level 2 of the mark scheme says:

* An explanation of a reason for difference is given, analysing the interpretations. The explanation is

substantiated effectively.

* This means that whichever approach is used, explicit references to both Interpretations must be used to

support the explanation.

* The table below shows how the average marks dip for Q3c compared to Q3b, even to an extent among
higher-attaining students. (The pattern is very similar on the other three Paper 3 options.)

Germany (2024) Global avge Grade 9 avge | Grade 7 avge | Grade 4 avge | Grade 1 avge
Q3b how interps differ (4m) 3.17 3.92 3.77 3.35 1.45
Q3c why interps differ (4m) 1.94 3.75 3.10 1.65 0.21




|Why Interpretations differ — exemplar answer 15

~

(c) Suggest one reason why Interpretations 1 and 2 give different views about the
experience of women in the Soviet Union under Stalin’s rule.

You may use Sources B and C to help explain your answer.
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This answer uses quotations from the
Interpretations and links them to
quotations from the Sources in order to
explain that the difference in the views of
the historians is because they have given
weight to different sources.

It received 4 marks.



Question 3d — Interpretations essay

* Question 3d is the culmination of the enquiry package in Question 3.
* Candidates have already identified that there are two valid interpretations and are now asked how
convincing they find Interpretation 2.

(d) How far do you agree with Interpretation 2 about Nazi methods of controlling the
German people in the years 1933-397

Explain your answer, using both interpretations and your knowledge of the
historical context.

* There are three key strands in the mark scheme which contribute to the judgement about Interpretation 2.
Level 4 states:

Answer provides an explained evaluation reviewing the alternative views in coming to a substantiated

judgement.
Relevant contextual knowledge

IS precisely selected to support the evaluation. An overall judgment is justified and the line of
reasoning is coherent, sustained and logically structured.



Question 3d — Interpretations essay

* Good answers identify the overall thrust of Interpretation 2 and examine the details that combine to
create that view. Contextual knowledge is interwoven into this, confirming or challenging these details.

* Interpretation 1 should also be analysed — either used to challenge Interpretation 2 or examined
independently.

* The most common mistake here is to use the Interpretations as a springboard for an essay offering the
candidate’s own judgement on the enquiry — there are no marks available for AO1 or AO2.

* Asecond, common mistake, is to omit contextual knowledge and to present the details from the
Interpretations as evidence that the Interpretation is correct, or to simply state that they know these
details are true.

* Contextual knowledge is a strand within the mark scheme, but it must be linked to the evaluation of the
Interpretations rather than being offered as an answer to the enquiry or as a stand-alone section of
information.



Question 3d — room for improvement

* Every level of the mark scheme focuses on the Interpretations. Therefore, an answer where the student
offers their own views on the enquiry can be credited for relevant contextual knowledge but cannot
progress very far as the knowledge should be used in the evaluation of Interpretation 2 and the answer is
not addressing the other strands of the mark scheme.

* Furthermore, except for Level 1, every level of the mark scheme refers to Interpretations and student
who only refer to one Interpretation are again limiting their mark.

* Students often use the Interpretations as stimulus points for an answer presenting their own views,
making a statement about the Interpretation before including a lengthy section of own knowledge.

* Sometimes, they treat the Interpretations as sources and try to evaluate them for reliability.

* The table below shows how the average marks for Germany Q3d compared to Medicine Q6 — SPaG
marks not included. (The pattern is similar across the Paper 1 and Paper 3 options.)

2024 Global avge mark Grade 9 avge mark Grade 7 avge mark Grade 4 avge mark
Medicine Q6 (AO1/2) 9.32 14.51 12.15 8.81
Germany Q3d (AO4) 7.54 13.66 10.94 7.15




Question 3d — mark scheme

Level

Mark

I‘Z)escri‘ptm"

0

No rewardable material.

1-4

» Answer offers simple valid comment to agree with or counter the
interpretation. Limited analysis of one interpretation is shown by selection
and inclusion of some detail in the form of simple paraphrase or direct
guotation. Generalised contextual knowledge is included and linked to the
evaluation.

« Answer offers valid evaluative comment to agree with or counter the
interpretation. Some analysis is shown in selecting and including details
from both interpretations to support this comment. Some relevant
contextual knowledge is included and linked to the evaluation. An overall
judgement is given but its justification is insecure or undeveloped and a
line of reasoning is not sustained.

« Answer provides an explained evaluation, agreeing or disagreeing with the
interpretation. Good analysis of the interpretations is shown indicating
difference of view and deploying this to support the evaluation. Relevant
contextual knowledge is used directly to support the evaluation. An overall
judgement is given with some justification and a line of reasoning is
generally sustained.

13-16

« Answer provides an explained evaluation reviewing the alternative views in

coming to a substantiated judgement. Precise analysis of the
interpretations is shown, indicating how the differences of view are
conveyed and deploying this material to support the evaluation. Relevant
contextual knowledge is precisely selected to support the evaluation. An
overall judgment is justified and the line of reasoning is coherent,
sustained and logically structured.




Question 3d — Interpretations essay example

(d) How far do you agree with
Interpretation 2 about Nazi
methods of controlling the
German people in the years
1933-39?

Explain your answer, using
both interpretations and your
knowledge of the historical
context.

Interpretation 1: From The Third Reich, A New History by M Burleigh, published in 2000.

Goebbels, as Minister of Propaganda, aimed to spread Nazi ideas in a variety
of subtle ways in daily life. For example, photographs in magazines showed
the Fihrer laughing on the telephone or admiring cars on display at the
Automobile Show. Radio broadcasts created an emotional tone, using fanfares
and warlike music.

Mass rallies, such as those at Nuremberg, were a combination of popular
celebration, military parade, political meeting and sacred ceremony. These
rallies were spectacular, themed events, reflecting how the Nazi regime wished
to see itself.

Interpretation 2: From Coercion and Consent in Nazi Germany, an article by R Evans,
published in 2007.

The main technique used to create terror was the use of the law. It was against
the law to belong to any political group apart from the Nazi Party. It was also
illegal to tell jokes about Hitler and illegal to spread rumours about the

Nazi government.

The police had the legal power to open people’s letters and listen to phone
calls. The police could also imprison people without trial. For example, in 1933,
100 000 people were imprisoned without a trial. New laws were passed to
extend the use of the death penalty.



Questlon 3d — exemglar answer 16 (extract)
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Question 3d — exemplar answer 16 (extract), cont’d
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There is a clear focus on the overall view
being evaluated.

Precise contextual knowledge is used to
evaluate the Interpretation.

This extract shows good evaluation of
Interpretation 2. There are regular
references to the content of Interpretation 2
and precise details from contextual
knowledge are used to both confirm and
challenge the view offered in the
Interpretation.



Question 3d — evaluating the interpretations

* Most students understand that the Q3d mark scheme requires them to evaluate Interpretation 2, analyse
both Interpretations and, at Levels 3 and 4, indicate the difference in the Interpretations.

* Consequently, the best responses remained focused on the Interpretations throughout the answer.

* Examiners can sometimes identify details from the Interpretations being used, but if this is presented as
the student’s own knowledge, it cannot be credited as analysis of the Interpretations. Higher-level
responses make regular references to details within the Interpretations.

* When the answer discusses Interpretation 2, then Interpretation 1, before offering a judgement, there is a
risk that the student shows little sense of evaluation until the end.

* Higher-level responses identify how the authors created different impressions by their choice of language,
tone, emphasis, selection or omission of details, etc. This was seen in comments such as ‘details in the
Interpretation are all positive’, 'the language is entirely negative’, and ‘this Interpretation has a more
balanced view as it mentions both positive and negative aspects'.



Question 3d — command word guidance

On the Edexcel website, there’s a
zipped file containing student-
friendly guidance on command
words, stimulus points and
approaches to each question

type.
Download the zipped file here.

How far do you agree? (Q3d)

The final step is to decide how far you agree with
Interpretation 2, based on:

* Youranalysis and evaluation of Interpretation 2...
* Your analysis and evaluation of Interpretation 1...

*  Your contextual knowledge of the period and how it
supports/challenges both views...

*  Yourclear judgement on how far you agree with
Interpretation 2 and why.

Judgement: did
Interpretation 2

‘getit right’?

Interpretation 2 is
convincing

| find Interpretation 1 . R
because... this view is

more convincing
because... therefore |
don’t agree with
Interpretation 2.

only partly challenged
by... so overalll agree
with Interpretation 2
to a large extent.

Pearson
Edexcel

When making a judgement about how far you agree with
Interpretation 2, you should remember that there is not one
correct answer. The two interpretations offer different,
equally valid views, and each of them can be convincing!
You just need to back up your argument with evidence or
‘valid criteria’.

Rememberthough the question specifically asks How far
you agree with Interpretation 2 — so your evaluation/
conclusion must address this even if you agree more with
Interpretation 1!

E.g.: Overall, | agree with Interpretation 2 to a large extent,
because although the Hitler Youth ran fun activities to
attract many young people, as shown in Interpretation 1, the
Nazis had to make it compulsory and punish parents who
did not enrol their children. They also had to ban other youth
groups such as Edelweiss Pirates. Interpretation 2 is
therefore more convincing because it accurately shows the
situation as Germany moved closer to war and reflects
better the true purpose of the Hitler Youth movement, which
was to indoctrinate young people into Nazi ideas and
develop military skills, rather than to provide fun activities,
therefore | agree less with Interpretation 1...

‘@ Pearson Education 2024



https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/pearson-edexcel-gcse-history-command-words.zip

Examiner Reports

This presentation has highlighted key features of strong and less strong
answers.

More detailed and paper-specific commentaries are provided through the
Examiner Reports (here) written by the Principal Examiner on each paper.

These reports also contain exemplar student answers with examiner
commentaries.

An excellent way to gain further insight into the application of the mark schemes
IS to become an examiner. The guidance from senior examiners, together with
the range of answers seen by examiners, develops your understanding of the
mark scheme and your confidence in applying it.

You can find out more about becoming an examiner with Pearson at:
https://qualifications.pearson.com/en/support/support-for-you/assessment-
associates/vacancies/working-with-us.htmi



https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
https://qualifications.pearson.com/en/support/support-for-you/assessment-associates/vacancies/working-with-us.html
https://qualifications.pearson.com/en/support/support-for-you/assessment-associates/vacancies/working-with-us.html

Changes for 2025 and 2026




Improving the student experience

‘P Pearson
Edexcel

Summer 2024 Summer 2025 Summer 2026 Next reform

©) Additional review ) Improvements to the ) Review of content: ) Making GCSE History
of all 17 papers: assessment model: more accessible to a

minor amendments to
y : : wil f 5
clarity of questions better ramping on improve the way topics der range of students

opening questions can be taught 3 Making our qualification
more diverse and
inclusive.

stimulus points that are
accessible to a wider adding choice to Paper 3 for first teaching

n f students. September 2024.
TR G extra time on each paper P

) Removal of Level 2

stimulus points cap. minimising disruption for

teachers and students.

) Language amendments.




Summary guidance on changes for 2025 and 2026

* Under the Guide dropdown on the Teaching and @pearson

Edexcel

learning materials tab:

* https://qualifications.pearson.com/content/dam/
pdf/GCSE/History/2016/Teaching-and-learning-

GCSE History changes for 2025 and 2026: summary guidance

Summary of the changes, when they take effect and key support available

m ate r| al S/g cse- h |Sto I’y_C h an g es _fo I- 2 O 2 5 -an d - ls::‘e;iﬁcation Exam series Changes covered Release date | Key support
2026-summary-guidance.pdf wezmzs | o ofientz T
. . Issue 4 Subject advisor update
* Tables summarising the language, assessment (i3 e . (10 July 2023)
live —all Specification language Sept 2023 Track changes on
and content amends included in | june 2035 | Changes toaddress Rationale
later issues) outdated/problematic FAQs
terms T
* Links out to more detailed guidance ek
. . Subject advisor update
* Publishers have been notified (26 Feb 2024)
anges to assessmen Guide
Issue 5 June 2025 ::nhodegl ! E June 2024 FAQS
Recorded PD event
. . (14 March 2024)
There’s nothing new — everything has been Subject advisor update
. (14 June 2024)
p revious I y announc ed l . June 2226 Specification content [rm— :_Ziguidai
e onwards changes FAQs
Recorded PD event
(June 2024)



https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf

Support and training




Finding things on our website

@ Pearson
Edexcel

Pearson Edexcel GCSE History:
free support materials, with details and links

* This document is a useful ‘cheat sheet’ to help you find .
support materials on the Edexcel website: i a

Email : teachinghistory@pearson.com A

* https://qualifications.pearson.com/content/dam/pdf/GCSE/ P o o sam - som G
> Access the history community &

History/2016/Teaching-and-learning-materials/gcse-history-
S u p p O rt- m ate ri al S - d etal I S - an d - | i n kS . p df ﬁ:tra:est l;:a?i;ﬁzul; I;isteary qualifications, plus contact details for our History subject advisor, Mark

Battye. Email: teachinghistory@pearson.com.

Sign up to receive monthly subject advisor updates here.

° | t’ s u pd ated Wh enever new mate ri a | s arere | ease d —_ b est A by perkins is provided for cach pioce ¢f support. Some links are divectly to spec.fic files, some are to the

webpages or dropdowns where the files are stored.

thing to do is to bookmark the file. et

Specification and sample The starting point for information on content and assessment in

assessment materials GCSE (9-1) History. The current versions are Issue 5 (for 2025)
and Issue 6 (for 2026).

Specimen papers An extra set of practice papers to exemplify the GCSE (9-1)
History assessment model. (NB not updated for 2025-26 changes.)

Past papers, mark schemes and For every series since 2018.

examiner reports The examiner reports include exemplar student answers with

examiner comments.

An Edexcel Online login is required to access files with a silver
padlock — check with your exams officer if you can’t open them.

Getting Started Guide An overview of the specification, to help you get to grips with the
content and assessment requirements. Updated June 2024 up to
Issue 6 of the specification.

Summary guidance on changes for | Overview guidance on the changes being made for 2025 and 2026,

2025 and 2026 including a table summarising the content changes for 2026.
Content changes for 2026: Guidance for each option on the changes being made to the content
o Topic guidance for Issue 6 of the specification (first assessment June 2026), and

e FAQs.
» FAQs

Pearson Edexcel GCSE History: free support materials, with details and links 1


https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-support-materials-details-and-links.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-support-materials-details-and-links.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-support-materials-details-and-links.pdf

New and updated support materials

Pearson Edexcel GCSEs

Summary guidance on 2025 and 2026 changes History (9-1) from 2016 t
Minor erratum on Germany key topic 3
New mock papers (adapted from 2024 papers) Foursemakerials
Updated 2026 content changes FAQs == Teaching and learning SORTE | e [=]

_ v - CATEGORIES materials (199)
Updated Gettlng Started GUIde Specification an d sample assessments a4 EYPANDALL
Results Plus global data for 2024 series S v

Classroom schemes of work v
CONTENT TYPE

Updated topic booklets — due October

Updated paper guides — due October

Updated knowledge boosters — due October
New Crime knowledge booster — due November
New History topics of the month — Anne Lister, Zitkala-Sa, Millie Francis

Student-friendly guidance on command words and stimulus points



https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/specification-and-sample-assessments/gcse-history-specification-issue-6-germany-erratum.pdf
https://qualifications.pearson.com/content/dam/secure/silver/all-uk-and-international/gcse/history/2016/teaching-and-learning-materials/gcse-history-mock-papers-2024_@_zip?402243045859181
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-2026-content-changes-faqs.pdf
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/gcse-history-9-1-getting-started-teachers-guide.pdf
https://qualifications.pearson.com/content/dam/secure/silver/all-uk-and-international/gcse/history/2016/teaching-and-learning-materials/gcse-history-june-2024-results-plus-data_@_xlsx?468747472061741
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/pearson-edexcel-gcse-history-command-words.zip

New mock papers and Mocks Service

New mock papers have been created (and padlocked) to use with your students this winter.

They are adapted from the Summer 2024 papers to meet the new 2025 assessment model.
Mark schemes also provided.
The mock papers are being added to the paid-for Mocks Service. Find out more about the service here.

Orze ®rpme Pearson Edexcel Mocks Service

The Pearson Edexcel Mocks Service can help your students gain vital insight into
the examination process, while saving you valuable time. We provide the most up
to date past papers throughout the year, so you can purchase your students'’

@ Pearson P Pearson

Edexcel Edexcel mocks, submit your entries, then let our expert examiners do the rest.

‘ Buy Request a call



https://qualifications.pearson.com/content/dam/secure/silver/all-uk-and-international/gcse/history/2016/teaching-and-learning-materials/gcse-history-mock-papers-2024_@_zip?402243045859181
https://www.pearsonschoolsandfecolleges.co.uk/secondary/pearson-edexcel-mocks-service?_ga=2.7787890.1538527434.1725868100-69851845.1723800925

Upcoming training

Marking training — refresh understanding of the assessment model, practice marking student exemplars,
address common issues and FAQs

* Paper 1 - Wednesday 27 November, 16.00-17.30
* Paper 2 — Tuesday 3 December, 16.00-17.30

* Paper 3 - Wednesday 11 December, 16.00-17.30
Sources and interpretations — early 2025, date tbc
Updated student walkthroughs — spring 2025

Find and book training events on Pearson’s Professional Development Academy



https://pdacademy.pearson.com/

Curriculum and assessment review

The new Labour government has commissioned an independent review, chaired by Professor Becky
Francis into curriculum and assessment.

The review will cover Key stages 1-5, and will focus on the key challenges to attainment for young
people, especially those who are economically disadvantaged, or with special education needs or
disabilities.

The announcement can be read here: https://www.gov.uk/government/news/government-launches-
curriculum-and-assessment-review

The review aims, terms of reference and working principles can be read here.
Interim report due early 2025.

Final review with recommendations in Autumn 2025.


https://www.gov.uk/government/news/government-launches-curriculum-and-assessment-review
https://www.gov.uk/government/news/government-launches-curriculum-and-assessment-review
https://assets.publishing.service.gov.uk/media/6699698f49b9c0597fdb0010/Curriculum_and_assessment_review_-_aims_terms_of_reference_and_working_principles.pdf

GCSE History insights on May/June 2024

In this session we looked at the following objectives:

* the performance of candidates in the May/June
2024 series

* the variation of candidates’ performances on
different questions and why performance varies

° the Examiner reports
° common issues and FAQs




Subject Advisor Support

Our subject advisors are experts in their fields and
are here to support you throughout the year.

<_T

Find the Subject Advisor for your area here and sign
up to receive regular updates from your Subject
Advisor on gualification news and support for your
subject here.


https://qualifications.pearson.com/en/support/support-for-you/subject-advisors.html
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html

©

Pearson

Find out more

For more professional development
courses please see Pearson’s
Professional Development Academy
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https://pdacademy.pearson.com/

Your Feedback
Matters

Following this event, you will receive an
invitation to share your thoughts about
the session. Your feedback is invaluable
to us, as it helps us tailor our
professional development materials to
better meet your needs. Please don't
hesitate to let us know what you’d like to
see more of and what areas you think

could be improved.
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